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Abstract  
As social transformations become more ample and profound, professional development appears as a necessity to adapt to 
tude 
toward continuous professional training, their resistance to change and their age. Te research sample: 62 school teachers from 
-30 years age group, and 31 within the 40-60 years age group). The test portfolio: Revised 
Adult Attitudes Toward Continuing Education Scale (Blunt & Yang, 2002) and Resistance to Change Scale (Oreg et al, 2008). 
their 
resistance to change, according to the age variable.  
Keywords: attitude toward training, resistance to change;  
1. Introduction 
The development of a  reflected in the level of 
theoretical knowledge and of specific skills, is influenced both by personal features, as well as by characteristics 
pertaining to the teaching activity and to the context in which the career unfolds (
Vermunt & Endedijk, 2011). The most recent insights into professional development consider professional learning 
 beginning with the initial training within the university and 
development is the result of harnessing formal and informal learning opportunities, which offer the possibility to 
expand and deepen professional expertise. Formal opportunities refer to structured learning situations, with a 
specific curriculum, such as workshops, traditional courses or conferences, by means of which experts deliver 
information that can be applied at the working place ( . 
Informal learning takes place as a result of interactions between teachers (work groups, discussions, etc.), or of 
reflecting upon their own activities, sometimes planned and often happenstance (Jurasaite-Harbison & Rex, 2010). 
While participation in formal training sessions is regulated according to country specifications by means of the 
number of credits that teachers must accumulate within a given time interval, participation in informal activities 
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remains up to each teacher. Research on teacher engagement in professional training activities and on harnessing 
learning opportunities highlights differences according to the age variable (Desimone, Smith, & Ueno, 2006). Some 
data indicate that young teachers tend to use informal observation and discussions with their colleagues in order to 
improve their activity, while more experienced teachers use formal meetings and courses to develop their 
professional learning (Richter, Kunter, Klusmann, L  
Participation in development programs is based on a positive attitude toward learning and toward improving 
engagement in continuous educational programs, and to understand why teachers are motivated or why they fail to 
harness learning opportunities, one must understand their attitude toward themselves and education. Interpreting the 
attitude as a combination between a person
resulting affective load will have repercussions on the developed behaviour (Ellis, 1989, as cited in Wlodkowski, 
1999). A positive attitude, coupled with a favourable self-evaluation, lead to stimulating motivation to engage in 
new learning activities. Therefore, acquiring new information calls for transformations and changes of old 
knowledge, requiring adults to be receptive to new ideas, to rethink or question certain beliefs, to try different ways 
of doing things. In such a situation, they could feel their autonomy and confidence threatened, and their attitudes 
could trigger resistance to change, and, implicitly, a decrease in their motivation to learn (Smith, 1982, as cited in 
Wlodkowski, 1999). Persons resistant to change are much less likely to voluntarily initiate change, and much more 
likely to manifest a negative attitude toward the changes they face 
Barkauskiene, Bozionelos, Fujimoto, 
g programs (Blunt & Yang, 2002). 
toward continuous training and their resistance to change, as well as to capture the existing differences regarding 
their attitude toward training and their resistance to change, according to age. Knowing these personal 
opportunities.  
2. Methodology  
2.1. Objectives and research hypotheses 
The objectives established for reaching the proposed target were the following: 
O1. Identifying existing relationships between the attitude toward continuous training and the resistance to 
change. 
O2. Highlighting existin
to change, according to age. 
2.2. Participants 
-30 years age 
group, and 31 within the 40-60 years age group). These age groups were chosen in order to include the novice as 
needs (intellectual deficit). 
2.3. Tests  
 Two instruments were used for reaching the established objectives: Revised Adult Attitudes Toward Continuing 
Education Scale (Blunt & Yang, 2002) and Resistance to Change Scale (Oreg et al, 2008). Revised Adult Attitudes 
Toward Continuing Education Scale (Blunt & Yang, 2002) captures the attitude that adults adopt toward continuing 
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education. The scale is made up of 9 items grouped in 3 subscales: enjoyment of learning, perceived importance of 
adult education, intrinsic value. The value obtained from calculating the Alpha Cronbach coefficient was .73. 
Resistance to Change Scale (Oreg et al, 2008) identifies dispositional resistance to change and is made up of 17 
items distributed in 4 subscales: routine seeking, emotional reaction, short-term focus and cognitive rigidity. The 
value obtained for the Alpha Cronbach coefficient was.76. 
2.4. Procedures  
participation was based on voluntary action. For the statistical processing of data we used the SPSS 15.0 program. 
 the t test for 
verifying independent samples, and the correlations between various variables  by calculating the Pearson 
coefficient. 
2.5. Results and discussion  
O1. Identifying existing relationships between the attitude toward continuous training and the resistance to 
change 
 
The attitude toward education is an essential aspect of the decision to participate in continuous training programs 
(Blunt & Yang, 2002). This attitude is a multidimensional construct, and the instrument used in the present study 
highlights three components: enjoyment of learning activities  which indicates the affective component of attitude 
and directly influences participative behaviour; perceived importance and intrinsic value  which reflect beliefs and 
values about adult education and indirectly influence participative behaviour, by means of the affective factor (Blunt 
& Yang, 2002).  
Dispositional resistance to change is also a multidimensional construct made up of affective, cognitive and 
behavioural components (Saksvik & Hetland, 2009). The four dimensions included in this construct are represented 
by: routine seeking, emotional reaction, short-term focus and cognitive rigidity (Oreg et al, 2008). Routine seeking 
reflects the extent to which a person seeks and enjoys stable, routine-like environments; emotional reaction 
represents the extent to which the individual feels uncomfortable in response to imposed change; short-term focus 
implies the extent to which a person is preoccupied with short-term inconveniences as compared to potential long-
term benefits related to change, and cognitive rigidity represents a form of stubbornness or lack of will to consider 
alternatives and perspectives (Oreg et al, 2008). 
of learning 
-.264, p = .019, N = 62). Therefore, we 
can say that, for those working in this field of profession, the importance of continuous training and the pleasure of 
engagement in learning activities have already become a routine. The intrinsic value attributed by teachers to 
education makes them less preoccupied with short-term inconveniences and more preoccupied with long-term 
benefits of training. 
 
tude toward continuous training and their 
resistance to change, according to age 
 
According to the results obtained, one can notice age-related differences in the importance attributed to adult 
education (Table 1). Teachers with more experience attribute greater importance to continuous training. However, it 
is known that positive beliefs regarding training and its importance are not enough to ensure participative 
behaviour. Some studies indicate a decrease with age in participation in professional training activities, a learning 
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behaviour explained by the socio-emotional selectivity theory as being due to a decrease in the need for information 
suggest that this has more to do with a change in the preferences to harness learning opportunities, as older teachers 
see self-directed learning as more attractive. They, as compared to their younger peers, spend more time reading, 
specialty literature becoming the  
 
 
 
Table 1. Differences regarding the importance attributed to continuing education according to the age variable 
 
Attitude toward 
continuing education 
Tag variable Mean Std. dev. t p 
The importance of adult 
education 
Less experienced 
teachers 
More experienced 
teachers  
6,61 
 
7,22 
1,25 
 
1,58 
-1,687 .048 
 
Also, differences between younger teachers and more experienced ones are found in their resistance to change  
regarding routine seeking cognitive rigidity
more experience can reflect a form of insecurity and can determine resistance to change susceptible of creating 
discomfort, such as, for example, change determined by the necessity to use new technologies in the teaching 
activity. Cognitive rigidity implies strong personal beliefs and a form of stubbornness associated with high levels of 
self-confidence (Oreg et al, 2008), and with the more experienced teac  
 
Table 2. Differences regarding resistance to change according to the age variable 
 
Dispositional 
resistance to change 
Tag variable Mean Std. dev. t p 
Routine seeking Less experienced teachers 
More experienced 
teachers 
13,77 
 
15,41 
2,57 
 
3,13 
-2,255 .028 
Cognitive rigidity Less experienced teachers 
More experienced 
teachers 
14,00 
 
14,96 
1,48 
 
1,44 
-2,599 .012 
 
Research conducted by organizational psychologists on professional development behaviour, with results that can 
be generalized for other professions, indicates that older employees show less participation in training activities, as 
compared to younger ones ( ). This learning behaviour could be 
attributed to changes determined by age (the impact on cognitive abilities), but also to other motivational, volitional 
variables, or to changes in the social context.  
2.6. Limits of the study   
The relatively small number of subjects involved in this research calls for cautiousness in generalizing the results 
and for the need to continue the study and extend the considered variables. Also, we feel that the specialty of the 
school where the study was conducted can be a moderating variable of the results obtained. Regarding the 
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organizational culture that stimulates and supports continuous professional development, within these schools, 
continuous learning is more likely to be decided upon by each teacher. 
3. Conclusions and future research directions 
Perceiving the importance of continuous training and its intrinsic value influences the enjoyment of engaging in 
learning activities. Compared to younger teachers and to those with less teaching experience, older teachers attribute 
greater importance to continuous professional development. Nevertheless, more experienced teachers prefer a 
routine-like environment, and the level of expertise in the field is associated with reduced willingness to consider 
alternatives and perspectives.  
Based on the results obtained from this exploratory study, we further aim to identify the existing relationships 
between the attitude toward training and the actual behaviour of harnessing formal and informal learning 
opportunities, as well as the relationship between the type of opportunities 
career development. Knowing these aspects is important for creating opportunities for professional training and 
counselling.  
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